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Abstract: Project-based learning has an advantage in which its stages are flexibly modified 

in accordance with course needs and goals. Thus, the flexibility of project-based learning 

stages provides a wide opportunity for language teachers to determine and design their own 

teaching stages before implementing them in the classroom. This article aims to describe the 

design of project-based learning in writing courses for college students, especially in the 

English language teaching. The participants are the writing lecturer, writing students, and the 

researcher itself. The research utilized a qualitative approach in which a single case study 

was employed. Data were collected through classroom observation, interview, 

documentation, and analyzed using descriptive analysis. The findings showed that, in 

general, the project-based learning in writing course covers four stages e.g. planning, 

designing, monitoring, and evaluating. Hopefully, the result of this research can be used as a 

guidance for lecturers who want to teach writing courses using project-based learning.  
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1. Introduction   

Since it has lots of benefits, the project-based learning becomes an interesting topic to 

discuss among the educational practitioners. The project-based learning can facilitate learners’ 

autonomy, improve their motivation, and improve the students’ willingness to communicate 

(Farouck, 2016; Hafner & Miller, 2011; Harianto et al., 2020)[1]–[3]. Those skills are needed 

in the 21st century. Because there are no rules regarding the stages in implementing project-

based learning, its stages can be modified in accordance with the needs as long as it still refers 

to its characteristics which make project-based learning applicable in various fields (Johnson 

& Cuevas, 2016); Bito et al., 2021; Herry Setyawan et al., 2019). The flexible stages make this 

method applicable to be implemented in various fields of studies, various learning conditions, 

and various learner conditions. Unfortunately, this condition encourages teachers to design 

their own learning according to the characteristics of project-based learning.     

The project-based learning (hereafter PbL) comes from a philosophical thought of Dewey, 

(1974) who mentioned that learning begins with the curiosity of the learners in a spiral part of 

inquiry (Monk, 2013; Rifai et al., 2020; Shalahuddin et al., 2021). The idea gives a 

contribution to the emergence of constructivism, a philosophy of knowledge, which is known 

as cognitive constructivism theory and social constructivism theory. The difference between 
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these two theories are cognitive constructivism, proposed by Piaget, emphasizes and discusses 

constructivism of the learning process personally, while social constructivism, proposed by 

Vygotsky, develops constructivism of the learning process socially (Suparno, 2001; Vygotsky, 

1997; Wardhani et al., 2022).   

As there is no one specific existing definition of PbL, the definition of PbL is stressed on 

specific characteristics, principles, or motives. The characteristics of PbL involves: (1) the 

solution of a problem set by the students although it is not required; (2) the initiative by the 

student or group of students, and requires a variety of educational activities; (3) the result in an 

end product (e.g., thesis, report, design plans, computer program and model); (4) the condition 

which work often goes on for a considerable length of time; and (5) teaching staff in an 

advisory, rather than authoritarian and they role at any or all of the stages (Nurhidayati, 2017; 

Saptaria & Setyawan, 2021). The principle of project-based learning is the question or 

problem which is served to organize and drive activities. These activities culminated in a final 

product that addresses the driving question (Adderley, 1975). PbL is also defined as a learner-

centered strategy grounded by a driving question or problem that requires the learner to 

conduct inquiry and creates objects as the representative of their learning (Blumenfeld et al., 

1991). Although the goals of PbL are to create a final product, some activities such as 

questioning, problem-solving, designing projects, and working in groups cannot be 

overlooked.  

To achieve the goals, teachers need to know the stages of PbL before implementing it. 

The stages or procedure of PbL can be modified in accordance with the needs as long as it still 

refers to its characteristics, so the implementation of PbL in every occasion may vary. The 

PbL activities consist of three stages: (1) planning – it consists of choosing topics, searching 

resources and organizing, (2) creating and implementing – covering the activities of 

developing thought and documentation then coordinating and blending, and (3) processing – 

conducting a reflection and follow-up (Han & Bhattacharya, 2001; Hastuti & Setyawan, 

2021). During the implementation of those stages, the teacher takes a role as a facilitator who 

convinces that every student contributes actively in their group. The other sources describe 

PbL activities into three stages: preparation problems, integration, and evaluation. Basically, it 

is similar with the other model. Things that differentiate this model is due to the term of 

integration which consists of number activities with respect to the preparation and execution of 

a project steps, such as designing and setting up equipment for the project, determining the 

method, forming the members of group and project distribution, gathering information, and 

completing project (Budiman & Samani, 2021; Pearlman & Thomas, 2000). In this research, 

the project-based learning is implemented in the writing course. This course is known as a 

compulsory course in the English Education study program. In the higher education level, 

students focus on learning academic writing.  

Academic writing can be defined into three focuses: purposes, language features used, and 

users. Further, because of different definitions and competences of academic writing stated by 

some experts, the definition of academic writing is clearly required to state. The academic 

writing viewed from its purposes is defined as a kind of writing which is specifically used to 

document and communicate knowledge (Monippally & Pawar, 2008; Setyawan et al., 2018). 

The other purposes of academic writing are reporting the result of research, answering the 

questions in an academic setting, discussing an academic subject, and reviewing or giving 

critique previous studies (Bailey, 2014). Based on its language feature, academic writing is 

defined as a kind of writing which requires specific language features (Richards & Miller, 
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2006; Saptaria & Setyawan, 2021). Taking into account, students cannot write as freely as they 

want because there are some rules in every kind of text. Moreover, sentences used in academic 

writing tend to be more complex than other kinds of writing (Hartley, 2008; Hogue, 1996; Sari 

& Setiawan, 2021). Therefore, non-native speakers can easily understand the content of the 

text since it is organized systematically (Musa et al., 2011). In terms of users, academic 

writing is usually used to scholars and other knowledgeable readers who are familiar with 

knowledge (Andayani, 2020; Soeprajitno et al., 2019a, 2019b). It is usually used in the school 

environment especially in higher education. For tertiary education level, the academic writing 

targeted audiences are lecturers or students/ classmates (Praba et al., 2018). Academic writing 

is taught in higher education as long as writing a thesis becomes one of the final requirements 

for achieving a bachelor degree. 

Referring from the aforementioned definition, it can be concluded that academic writing is 

writing which requires specific language features in order to deliver knowledge among the 

academic environment. To compose an academic writing, students should pay attention to 

some rules such as language features and organization. The rules are made to make the reader 

easy in understanding the content, so knowledge in the writing will be well-delivered. 

Concerning the issues of project-based learning, there have been many studies in this area 

especially in ELT context. Among others, however, most of them (Farouck, 2016; Zaki & 

Rosa, 2014) only capture the effect of project-based learning without providing the clear 

implementation of it. Meanwhile, in terms of the study dealing with writing course, there is 

also a study (Fragoulis & Tsiplakides, 2009) have been conducted. Unfortunately, this study 

only focuses on the procedure text for senior high school students. From this description, there 

is no identified study aiming at describing the process of implementing project-based learning 

in writing courses for college students. Taking into consideration the background above, this 

article aims to describe the design of project-based learning in writing courses for college 

students, especially in the English language teaching.  It presents the stages of project-based 

learning in writing courses which have been designed by lecture.  

2. Methodology   

Guided by the research aims, this study used qualitative research with a single case study. 

The method was employed based on a number of reasons. Firstly, it aimed at describing the 

natural phenomenon. This research captured the classroom activity during the implementation 

of project-based learning. Secondly, it also aimed at capturing the teacher’s work in planning 

and designing the project-based learning activity. This research was undertaken at a writing 

course in the English education study program. The site was chosen because academic writing 

is the focus of higher education especially in Indonesia. The data was collected using 

observation, interview, and documentation. In the observation, there were some research 

instruments such as; video recorder, observational checklist, and researcher field note. The 

observation was conducted while the teacher implements project-based learning in the writing 

course. The observational guide was taken from the main characteristic of project-based 

learning; they are planning, designing, creating, and evaluating. The summary of each 

characteristic is displayed in Table 1.  

Then, the interview is aimed to check some unclear information during the observation. 

For the interview, the researcher does not use any instrument because this is a semi-structured 

interview. The questions appeared based on the curiosity found during the observation. The 

semi-structured interview allowed the researcher to supplement other relevant questions to 

obtain more information, apart from the observation and document analysis. The interviews 
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were conducted in the lecturer’s native language (i.e., Bahasa Indonesia and Bahasa Jawa) to 

avoid a language barrier in conveying a message. The documents needed in this research are 

syllabus and lesson plan. The researcher got those documents from the lecturer. 

  

3. Result and Discussion   

Based on the result of observation, the teacher gave five projects but only the first project 

that is described in this article. The project is sharing knowledge with the classmates. Firstly, 

the result of observation showed that teacher divided the students into some group and 

distributed several learning topics to them. The selection of group member (how many groups 

in a class) can be varied dealing with the criteria or classroom condition and each group had 

one topic. But the way to select the group member did not written both in syllabus or lesson 

plan.  Based on the interview, the lecturer did not write the detailed activities in the syllabus or 

lesson plan because the activities can be different in each class. Here, the teacher had a list of 

topics in the writing course and he had full authority to decide who worked with each topic. 

Actually, students could decide their own topic or teacher decided it for them but in this 

research, the teacher selected the topic for each group because of the condition did not support 

for students to choose their own topics. Then, the teacher asked each group to learn about the 

topic and create a summary in the form of power point presentation. According to the 

teacher’s order, the job description was assigned to each group member and then they tried to 

find the supporting resources. In the project-based learning, the activities which consist of 

choosing topics, searching resources and organizing the job is called planning stage [8]. 

Concerning the aforementioned result, planning stage allows the lecturer to organized some 

activities based on the course’s need. So, it is possible to have different activities in the same 

course with different classes. 

Secondly, the students started to prepare everything (tools, sources, etc) which helped 

them complete the project while keeping in contact with the other members of the group. The 

coordination aimed to monitor the progress of the project, discuss the unclear part (if any), and 

allow the members to give other members a hand in order to finish the project. They did the 

activities with the members of their group out of the class. In this stage, the leader of the group 

played an important role in the success of the project-based learning activity. Additionally, the 

leader was responsible for ensuring each member of the group made an active contribution to 

the project. In this stage, the teacher did not monitor the activities intensively because it was 

done out of the classroom. Thus, the task distribution and timeline of the project were 

determined by the leader. However, it was carried out through group discussion. The activities 

of determining the roles and responsibility of each group member which previously have been 

explained were included in the designing stage. These activities need a high order thinking and 

an autonomous learner. Therefore, project-based learning is suitable for adults rather than for 

young learners.  

Thirdly, the teacher monitored the progress of the project. The monitoring activity aimed 

to acknowledge students’ difficulties and to ensure the accomplishment of each task due to the 

timeline. Through the monitoring activity, the teacher gave help to the students who needed it. 

This activity was done during the project creation. This stage ended a week before the 

presentation in which students had to collect their projects to the teacher for getting feedback. 

Based on the interview with the lecturer, monitoring is the hardest duty during the 

implementation of project-based learning. Students are often dishonest with the progress of 

their project. It is also not easy for a lecturer to monitor the students’ activity during the online 

teaching. This is the reason why students’ projects cannot finish on time.      
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Finally, students presented their project. The presentation was held in a small group. 

Before the presentation started, students sat with their own group and one member who was 

pointed as the presenter delivered his presentation about the project to each group. This 

activity was quite similar to sharing rather than presentation. Further, in this session they were 

able to talk with no worries because the teacher did not join them. It was undertaken 

purposefully to stimulate students to speak freely about their topic to their peers. It was held 

on campus for about thirty minutes. After that, the teacher repeats the presented topic in front 

of the class while checking students’ understanding about the topic. The teacher opened a 

question-answer session to help students expand and strengthen their knowledge about the 

learning topic. As the final stage, reflection was done mainly related to the process of project-

based learning to the group in general as well as the presenters. 

 

4. Conclusion 

 Three points of conclusion are drawn from the results and discussions of the study. 

Firstly, the study confirmed that the project-based learning stages can be modified in 

accordance with the needs. Some activities in project-based learning are able to be flexibly 

modified. Secondly, the result showed that there were four main stages in the project-based 

learning, namely planning, designing, monitoring, and evaluating. Thirdly, the present study 

revealed that the project-based learning led the students to be an active learner. Unfortunately, 

this study has some limitations such as; (1) the present study only describes a single case, (2) 

there is no description of students’ response, and (3) the study did not show the effectiveness 

of project-based learning in teaching writing courses. Therefore, it is suggested to the next 

researcher to fill up the gap. 
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